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1 . Cox describes community college students’ central struggles to find coherence among disciplines and course offerings that appear disjointed and without a clear definition of acceptable writing, thinking, and comprehension. According to Cox, these students often interpret the main challenge of college to “psych out an endless series of instructors’ preferences” (135, 144).  To what degree is this variability across expectations and “instructors’ preferences” a reality at KCC?  What benefits and drawbacks are there to the sort of variations that Cox describes?  
2. How do we feel, overall, about the “gatekeeping” role that community colleges were designed, in part, to play?   In what ways do we feel obligated to “screen baccalaureate aspirants” and “preserve the academic standards of the four year colleges” (138).  How do we negotiate our function as gatekeepers with our commitments to access?  Might some instructors remain “student” focused, while others focus more strongly on protecting the integrity of our academic institutions?  Is it possible to fully support both students and the institution equally?   

3.  Cox discusses a psychology professor with concerns about a student who earned an A in College Composition but cannot really write an acceptable essay in psychology.  Cox attributes the discrepancy most centrally to differences in “disciplinary conventions” and the fact that “college level writing is (not) a straightforward skill.” Thus, Cox affirms that we should not assume that College Composition courses prepare students for “discipline-specific courses in psychology, history, sociology” (145).  Is it true that faculty outside of English expect Composition courses at KCC to “do it all?”  Need content instructors carve out some time to “teach writing” if they expect papers that are consistent with disciplinary conventions?  Or are disciplinary conventions not at the root of the differences that Cox describes?

4. In her section on “Rethinking College,” Cox launches a pretty hefty critique of faculty who focus on students’ unpreparedness, rather than the newfound opportunities to learn that college provides them.  “In the end, we can continue to view and treat the majority of college students as unprepared and unready, or we can revise our understanding of college, college teaching, and college learning” (169).  One change Cox advocates is a “relational model” in which we first understand students’ conceptions of college and subsequently attempt to “reposition students so that they can develop a new and different understanding of the course” (170).  Are we clear about what she means by this sort of relational approach?  Do we believe it would be an effective move forward?  And finally, what are students’ responsibilities in this relational model?  Overall, to what degree does Cox acknowledge the ways in which students remain ultimately responsible for their own success and failure in our classes?  
