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In Chapter 1 “The Adjunct,” the author states, “Adjuncts will almost never get selected for available full-time positions; to choose an adjunct is, to put it charitably, not a sexy choice.” Later he notes statistics that the number of full time tenure track professors in America was listed as 27.3% (17.5% in community colleges) in 2007 down from 33.1% in 1997 (pgs. 10-11). 

· Does academe marginalize adjuncts at the same time that is increasingly relying upon their work? What effect, if any, is this having on our students and the quality of the education they receive?
In Chapter 2 “Writing Hell,” Professor X describes his orientation for his first job as an adjunct College English instructor noting, “[Dean Truehaft] talked about the academic skills of the students, and his voice dropped and deepened into a most patrician sort of groan. I might, he said find myself tweaking my curricula a bit. The students needed to brush up on basic skills. But I was to adhere to the college standards at all costs. ‘Give them the grades that they deserve,’ he said. ‘It’s really very simple’” (pg. 13). 
· How much responsibility do we bear for helping students to “brush up on some basic skills”? Does this influence other educational goals we strive for in our classes and if so how?

·  Is the two tier academic system (e.g., tenure track on top and adjuncts below) that the author describes in Chapter 1 used to place adjuncts in the roles of skill-builders while the tenure track faculty handles advanced level classes where skill building is less of an issue?

In Chapter 3 “Revelation,” Professor X is disappointed upon receiving his student’s first round of writing. The best essays he describes as “nice” elaborating, “Their writing was polite and muted and almost Shaker-like in its simplicity and barrenness. It’s a gift to be simple, and the artist may rattle on about how difficult it is to achieve simplicity but shouldn’t college level writing flex some cognitive muscle?” (pg. 30). 
· What do you think about the professor’s assessments of the students’ writing? Do his expectations lead him to miss other qualities of their writing he should be noticing?
· How do we practice assessment of student’s work whether oral or written in ways that reflect Professor X’s example?

In Chapter 4 “Compare and Contrast” Professor X laments, “It is very difficult to make up for gaps in a lifetime of reading and practice over the course of a fifteen-week semester” (p. 38)

· How then do we design curricula that meet a shorter time standard (12 weeks) and still address these gaps while reaching larger course goals? What strategies do you use?

At the end of Chapter 5 “The Four Stages of a Plot” the author struggles to achieve denouement (e.g., a resolution that resolves conflicts and plot elements) in the tale of his intertwining academic and personal life.  

· In what ways do we as educators struggle with achieving denouement with our students by resolving the learning goals that they come to our classes with over the course of a semester?
· In what ways are personally unresolved when our brief time with our students is over?

In Chapter 6 “Community College” Professor X quotes from a document by the American Association of Community Colleges saying, “The open door policy has been pursued with an intensity and dedication comparable to the populist, civil rights, and feminist crusades. While more elitist institutions may define excellence as exclusion, community colleges have sought excellence in service to the many” (p. 76). Of this mission the author concludes, “[Students] have been abducted into college, sold a bill of goods” (p. 81). The chapter closes with the author reflecting on the implications of President Obama’s plan to help five million Americans get community college degrees in the next decade.
· Is the open door policy as effective as it once was? If not what must change in the future so that community colleges can survive and thrive?

· Will President Obama’s initiatives for community colleges significantly change the nature of the work that we do and how our institutions function?

In Chapter 7 “Remediation” the author cites statistics of 58-59% of students in two-year colleges requiring at least one developmental course (p. 83). Professor X cites examples of schools that have eased their remediation requirements to allow more students into credit bearing courses only to find that failure rates increase dramatically.   

· What role does and should community colleges play in remediation?

· Is remediation working or is it contributing to the reported 50% of community college students who drop out before their sophomore year (see back cover)? 
